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EDITORIAL 


number attempts deal with the education the handicapped 
child. But the problem vast and involves many complexities 
that single issue TEACHING can only touch the fringe the 
subject. 

Our experts have shown what being done for the blind 
deaf mentally deficient children and some them have touched 
the administration and organization education the handicapped 
other countries. The articles speak for themselves, but there are 
other handicapped children such the crippled, children with speech 
disabilities, the epileptic, the maladjusted, the partially deaf, and the 
partially blind (whose problems are different from those the totally 
deaf and blind) who require the same consideration those that have 
been dealt with our contributors. 

The most common reaction normal individual one who 
blind, deaf suffering from some other handicap, pity. With 
those who regard the most commonplace achievements of, say, blind 
person with awe and something extraordinary. The other, those 
who accept all handicapped people nature’s unfortunates, and not 
only resign themselves this fact but consign the unfortunates their 
fate. problem the handicapped not merely humanitarian 
one. These people must treated normal human beings who must 
take their share contributing, however restricted form, the 
enrichment the nation, and rests the normal individual and 
the State restore them their social and economic independence. 

England and America and few other countries have realized the 
gravity and urgency this problem for some time. The two world 
wars, with the thousands maimed and disabled people brought 
their trail, speeded and improved the efforts for the amelioration 
the handicapped these countries. Along with this came greater 
attention the needs the nation’s handicapped children. India 
there have been recent wars with their aftermath the maimed and 
disabled but, take one example, there are two million blind people 
which least half the cases could have been prevented! 

The educating the blind deaf should not merely question 
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teaching them read and write. There are more serious problems 
personality development, social adjustment and satisfaction their 
emotional needs. Can such children profit from the ordinary school? 
Another highly controversial issue whether such children should 
segregated taught partially with other normal children. How wide 
the gap going between the education the normal and the 
handicapped children? For example, with the increased emphasis 
visual aids education, the inequality between normal and blind 
children bound enhanced. With more emphasis technical 
and vocational education many more problems arise for defective 
children. defective children are made useful and happy 
members society they must find jobs for independent living. For 
this complete change heart and attitude towards the handicapped 
necessary the part the public. the physical side several 
problems also need serious consideration. For example the case 
the blind what would the opthalmic standard admission child 
into blind school? What would the criteria health, intelligence 
aptitudes, educational needs and interests and educational attainments? 
For these Ascertainment Teams consisting medical officer, 
psychologist, specialist teacher and opthalmologist are necessary, 
England. the cases deaf children the same kind problems 
arise with variations suit the particular defect. Here the methods 
testing deaf children and their grouping grades are important and 
require great deal research. Vitally connected with all this the 
training specialist teachers for various types defective children. 

Equally important and urgent the question prevention 
delinquency. America estimated that only two per cent 
the nation’s youth comes into contact with the law, but every 
effort being made the Federal Government and the Government 
the States reduce the percentage community juvenile pro- 
grammes such recreative and youth guidance activities. inter- 
esting note that many cases the officers the law themselves 
take keen interest and leading part extending friendly hand 
the restless and discontented youth its community. The Junior 
Police and Citizens Corps Washington D.C., and the Pal Club the 
Police New York City are typical examples the law and the police 
taking active interest establishing and organizing recreational 
programmes for the youth their 

The question now not whether worth while spend time and 
energy and money the provision special education for handicapped 
children. But rather that the right these children 
provided with adequate and appropriate education which will make 
them happy and useful citizens and enable them take their places 
responsible members the community. 

EDITOR 
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MENTALLY 
Make these Children 
* * 
HANDICAPPED Social Assets 


should progressive. ‘That what educationists seem 
shouting from the house-tops. Now what should understand 
the word progressive? should understand that should not 
static. should embrace wide field and should include definitely 
the abnormal easily does the normal and supernormal. 

The problem training mental defectives beginning attract the 
attention richly deserves. The need for such training India 
being felt and let hope that more and more people will realize their 
duty towards these children. 

Should not, therefore, the prime concern those interested 
this branch social work create similar interest others and 
thereby help relieve the parents such children from the stigma 
from which they seem suffering? They should made 
realize that they have not committed heinous crime, nor should any 
guilt attached them for bringing such children into the world. 

Once the parents have accepted this fact, then the more difficult 
problem making them understand remains. They have face the 
truth—and truth always bitter—that these children cannot cured nor 
even normal; but much can done mitigate their misfortune 
with the help special training. They should not expect wonders 
but should contented and satisfied see their children slowly and 
gradually becoming ‘social assets’ instead ‘social 
the case normal children school, the educationists and the teachers, 
the psychologists and psychiatrists can make headway without the 
co-operation parents. with abnormal children, and even 
more so. Half the battle won the parents range themselves 
the side those charge and have implicit faith, trust and confidence 
them. 

Parents should not worry their children not learn read big 
books. work with the grain and not against should the 
watchword. see them happily and usefully occupied, watch 
them better adjusted life, hear them talk sense, should have 
its own reward. create happiness place misery, show 
affection instead scorn pity, bestow love where they have only 

known hate and keep them usefully occupied should our goal. 
With this point view cannot far wrong. 

This school for children need special care attempts create 
such atmosphere. was started 1944 with two children. the 
beginning the school did not get any support recognition from the 

public the Government. Now are glad say that gradually the 
value and need for such school being 

The school takes care all types mentally handicapped children. 
Their ranges from 85. ‘The children are divided into small 
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groups according their mental and social maturity. They receive 
instruction the three R’s, elementary history, geography, nature study, 
sense training, physical training, habit training, handwork, music and 
percussion band, according their interests and capacities. Perhaps 
may seem that this curriculum the same that any ordinary 
school. The education mentally handicapped children not different 
its aims and objectives from the education any other group 
children. Hence the curriculum based more less the curriculum 
ordinary school but the difference that not followed and 
carried out the same manner. Unlike the rigid time-table the 
normal school, our time-table highly flexible and attempts 
meet the needs and interests the children. child forced into 
any activity against his will. view their arrested mental develop- 
ment, all the intellectual faculties cannot possibly developed 
harmoniously. Some are good manual training and handwork, some 
academic work and, others music and dancing. object 
special school provide opportunities for the development those 
capacities that child has, and not tax his limited intelligence with 
other activities which cannot assimilate. mentally handicapped 
child cannot get ordinary school where has learn all the 
subjects assigned the curriculum irrespective his interest and 
capacity. 

special school, each child individual case and has 
understood the light his mental development. Unlike the mass 
handling ordinary children, the child requires individual care and 
attention. Progress very slow and requires plenty repetition and 
encouragement every step. 

Throughout the education the mentally handicapped, has 
emphasized that the more concrete the teaching, the more interested 
the children will and the greater chances their profiting from 
the instruction given the school. These children are more 
object-minded than idea-minded. Hence they learn doing. 
made concrete means object lessons, pictures, games, visual 
instruction, visits, and trips places interest. abstract 
subject such arithmetic taught concrete manner. Counting 
and sums are learnt with the help beads, blocks, objects and shopping 
lessons. 

preparatory groups, pre-reading activities are found useful. 
These activities may grouped under five headings: 

Orientation and kinesthetic visual development, Language 
growth and oral vocabulary, Visual discrimination, Auditory 
discrimination, Development thinking ability. 

Reading activity carried out means flash-cards and picture 
books the ‘Look and Say’ method. Even the vowel sounds are 
learnt with the help pictures and lip movements the way they 
are pronounced, Children are encouraged read and write names 
familiar objects soon they recognize few letters, even though 
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they may not have learnt all the letters the alphabet, the main idea 
being push the child reading and writing words which make 
sense and convey some meaning. Learning read their names 
their personal belongings great incentive. 

Writing also graded into stages help the children: 

Scribbling, Writing patterns, Tracing shapes, objects and 
letters for the development eye-hand co-ordination, Copying 
very large squares the blackboard, Gradually reducing the size 
the squares till they come the note-book size, Learning spacing 
between words the note-book, Transcription, Dictation. 

Elementary history, geography and nature study are learnt from 
charts, specially prepared friezes and picture books, outdoor visits and 

Action songs, speech rhymes, singing, percussion band, games, 
serve many useful purposes. They call forth alertness, instant muscular 
response demands the music and also teach habits concentra- 
tion and self-confidence. They soothe the hyperactive and restless 
children and vitalize the lethargic ones. 

Seguin has truly said, ‘Sense education possible and efficient where 
other forms training fail’, Sense training imparted means 
the Montessori apparatus. The names colours are learnt with 
the help colour spools and the children associate them with beads, 
toys and their dress. The idea size learnt from two familiar objects 
—one very large and another very small. The sizes between are 
learnt later on. The senses vision, hearing, taste, touch and smell are 
trained through various games, e.g. the children are blindfolded and 
are asked guess various sounds such the knocking piece 
wood, tin glass, the blowing whistle, difference the tunes 
the instruments the percussion band, loud and soft music, 
whispering and shouting. They are also made point out the directions 
from where the sound heard follow the ringing bell beating 
drum round the room. 

The following illustrations will throw some light the actual 
handling and treatment various types children. 

Child (Age yrs., Mental age yrs., 47) joined the school 
with behaviour disorders serious nature. His main problems were 
hyperactivity, restlessness, destructiveness, pathological personality 
structure psychoneurotic and psychotic type. was anti-social 
and could not adjust himself group. lacked voluntary interest 
anything and seemed derive enjoyment from play work. 
Due his emotional instability, was very much educationally 
retarded. seemed possess much more intelligence than his 
showed. Due his restlessness, mental testing could not give 
correct estimate his 

With all these disabilities, did not fit into any group the 
school and had taught individually separate room. the 
beginning, could hardly sit his desk. For the first few weeks 
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was made sit the desk for short time only and was given 
choice free activity. effort was made occupy his attention 
different types playful activities. Actual teaching was not started 
this stage all. Gradually learnt sit the desk for half 
hour and began take some interest Montessori apparatus. When 
joined the school, bad dislike for reading and writing. Special 
methods were adopted develop his interest these subjects. 
was given attractive and colourful picture books develop oral 
vocabulary and language growth. his case the flash-card method 
proved very successful. learnt most the words the 
primer from flash-cards and found easy start the primer. 
writing, was asked copy the same words from the flash-cards 
note-book having big squares. 

enjoyed doing sums with the help beads, blocks and concrete 
objects. 

Besides the three R’s, learnt handle most the Montessori 
apparatus, nursery rhymes, P.T., handwork, paper-cutting, card- 
embroidery, plasticine, colouring, etc. His progress was rather slow, 
for the teacher had depend his moods. For days together 
would not concentrate anything and jumped from one activity 
another without doing any concrete work. was fond music and 
had soothing effect him. Whenever was very restless, some 
nursery rhymes sung the teacher would calm him down for some 
time and direct his attention from the restless activity indulged in. 

Unfortunately his parents did not understand their child’s problems, 
and they took him away from the school. 

Child years, having been unable get ordinary 
school, was referred this special school. was borderline case 
having 73. His fear-complex seemed the dominating 
factor his life and his school progress was greatly hampered it. 

His family history showed that was totally misunderstood and 
ill-treated home. the age years was sent ordinary 
school where was bullied the children and where the teachers seem 
have instilled fear him. From that school, was sent 
another school where received the same kind treatment. Not 
being understood anywhere anybody became aggressive and 
bad-tempered boy. When joined this special school kept 
himself aloof from other children and seemed frightened 
everybody. the class would read two three lines and then 
look round terrified state leave his seat haunted 
someone. never seemed ease anywhere. Even lunch 
time, would suddenly refuse eat any more and start crying. His 
teacher tried help him get over his fear-complex. was treated 
very kindly the school and the mother was also asked treat him 
sympathetically home. Gradually got confidence his teacher 
and the school environment. 


While doing his lessons would come out with his fear problems. 
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was allowed talk freely about the things was frightened of, 
motor lorry, statues angels and devils. was given 
large bits plasticine play with that could make statues 
devils and then break them and escape from his complex. was 
always made feel that everybody loved him and that should not 
frightened anybody. Attitude Therapy was given the mother, 
who did not understand her child. 

With all these efforts, made satisfactory adjustments the school 
and made fairly good progress his lessons. Due domestic troubles, 
the mother and the child were sent back Australia. 

Child joined the school very miserable state—both physical 
and mental. The causes were poverty, unpleasant environment and 
ear trouble. Her home conditions were appalling. family 
invalid father, sick brother and unhappy and disappointed mother 
was living one room with this child. mother was harsh her 
because she could not study and the child retaliated being nasty 
her brother and parents. 

the school she was treated for her ear trouble, nourished and 
looked after. She still hard hearing but lip-reading she 
making good progress. She learning the third Gujarati Primer, and 
does simple addition and subtraction with the help beads. She 
fond handwork and dancing and produces good work. 

Having found her place the school she behaves well home and 
helps the mother her housework. 

would now like give some account the wonderful programmes, 
for the care and training all types mentally handicapped children, 
which exist the United States and the United Kingdom. During 
our visit these countries, were amazed the large amount 
money spent the state for the welfare such children. The state 
services America may grouped under three main headings: 
State schools, Private homes schools, and Special classes for 
the mentally retarded Public schools. 

The State schools take care all types and degrees mentally 
handicapped patients. ‘The problem institutional care varies with 
the age the child and the degree mental development. From 
young and old low-grade patients, nothing much expected. They 
are provided with good custodial care and are taught habits personal 
cleanliness and the simplest elements self-help such feeding and 
dressing. Imbecile group patients become fairly good helpers the 
institutions simple tasks cleaning, dusting, washing, polishing and 
scrubbing the floor, and agricultural work. Morons and borderline 
cases can trained and rehabilitated. Every possible effort made 
find place for them the community. 

The patients are classified separate wards, according sex, 
and mental age, personality traits and social maturity. 
Everybody given some sort occupation according his capacity. 
Most the State schools are very big institutions colony plan. 
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The largest observed New York State had 5,000 patients. They 
are more less maintained the patients under supervision and are 
self-supporting, having their own farm, dairy, poultry, piggery, bakery, 
laundry, shoe-making shop, tailoring, beauty parlour, heating and 
water plants, school, hospital and research laboratory. 

The academic department has regular classes for morons and high- 
grade imbecile patients where they receive both academic and manual 
training. 

The Occupational Therapy department trains the patients accord- 
ing their capacity and interest. The girls have classes rug- 
making, weaving, sewing, embroidery and fancy-work, and boys have 
basketry, weaving, bead-work, brush-making, carpentry, repair and 
mending work. various departments make their adjust- 
ments the community easy and quite successful, e.g. quite number 
low-grade patients have been returned the community efficient 
farm workers. 

The Social Service department the school works for the rehabili- 
tation and return the patients the community. They are sent out 
farm-workers, housemaids, waitresses, factory labourers, and laundry 
helpers. Social workers visit the patients periodically and help them 
make satisfactory adjustments the work situation which they 
are placed. should noted here that these countries the public 
very sympathetic, understanding and ready help them every 
possible way. Employers are ready absorb many they possibly 
can various types work, whereas our country the whole outlook 
quite different. Here, although patients may prove successful 
certain respects, there would little chance employment, because 
they are handicapped. 

Those patients who need more individual care and understanding 
than they receive the institution are placed private homes 
under the supervision Such homes are called 
Family Care Homes. 

The Psychological department the institution carries research 
various aspects mental deficiency. The Vineland Training School 
famous for its original contributions this field. 

well State schools children are cared for private homes 
and schools. Such schools are mainly for the educable children and 
not admit very low-grade and custodial cases, nor psychotic, 
epileptic and grossly crippled cases. are not large State 
institutions. ‘The small number makes individual care and attention 
possible contrast with the mass treatment the patients the 
State schools. 

Most the cities and towns the United States have special 
classes Public schools for mentally retarded children. ‘The curriculum 
such classes not mere emasculated programme impractical 
adoption normal curriculum. New York City, the most 
modern type curriculum called Occupational Education. This 
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provides the children with up-to-date information about jobs and 
tions available for them, gives them the necessary training and helps 
them securing work. This programme worked out co-operation 
with the teacher and the social worker. 

The set-up and organization these classes are most adequate. They 
are equipped with play-house, library, work-table, easels for drawing 
and painting, dining table, washing-sink closets, pictures, charts and 
sense-training apparatus. Some the Public schools have speech 
clinics where speech therapy given children having defective speech. 

England, the mentally handicapped children are trained and cared 
for institutions, occupation centres and special residential and day 
schools. 

State institutions are run very much the same lines the 
United States. They have qualified nurses and matrons their 
attendants for every cottage and dormitory whereas the United States 
there are only one two qualified nurses for the whole institution. 
Social Service departments and Psychological departments are not 
attached each institution the United States, but the department 
Mental Health and Hygiene each county takes care the reha- 
bilitation the patients. Selected patients are sent out work 
licence procedure system. Under this system, during the trial period, 
the patient closely supervised while working and any time 
gets into difficulty shows any need greater measure 
protection, can recalled the institution. the other hand, 
makes good progress may discharged altogether from the 
order under which has been admitted into the institution. Some 
institutions provide hostels for their licence cases that they may live 
together under modified form discipline and out work daily. 
One type such hostel the Agricultural hostel. This experi- 
ment began during the war when there was shortage labour. 
With the co-operation the Ministry Agriculture, such hostels 
came into being. The experiment proved successful, and many 
hostels came into being within short time. The patients are kept 
under the supervision married couple and are given board and 
lodging, recreation and all types facilities. 

Occupation centres are run for imbecile children school age, i.e. 
from years. are say day schools for children who 
are not fit special public school. The curriculum includes 
sense-training, physical-training, habit-training, eurhythmics, percussion 
band, handwork and domestic work. Little emphasis laid purely 
academic subjects and the teaching even the rudiments the three 
R’s not attempted unless child considered able 
assimilate such instruction. After the age 18, pupils are transferred 
handcraft classes, 

The aims such centre are provide atmosphere suitable 
the children’s mental and physical needs thereby making them useful 
members society and thus relieving the strain their families. 
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child cannot sent the centre due his serious physical 
disability and temperamental reasons centre not available the 
vicinity, home teaching provided for him the Mental Deficiency 
Committee. The Home Teacher pays one visit week and 
explains and demonstrates the mother the methods helping and 
training the child. 

Special schools are provided for educable children who are 
retarded and cannot cope with the curriculum the public schools. 
Such schools may residential day schools. The curriculum 
includes academic subjects along with other training but this training 
not very advanced nature. However, the education not different 
its aims and objectives from the education any group 
children. 

From the above discussion, will clear how much done for 
and achieved these children other countries and how far behind 
are. can comparison whatsoever between these 
countries and India because with the exception one two efforts 
are still groping the dark. must not forget that there place 
for every individual this world and his right live should respected. 
can quote countless instances from the institutions England and 
America where these so-called ‘sores society’ have improved 
such extent that they have been able maintain themselves and 
have made happy and satisfactory adjustments the community 
which they belong. 

should mentioned here that the training these children 
expensive venture and private individuals, however great their 
interest, however philanthropic their views, could run school single- 
handed for long without the help and support the Government. 
When there much talk today raising standards living and 
launching high schemes educating the masses surely there must 
some place for the needs handicapped children these schemes. Our 
Education Ministers and the Government need bear mind the 
words George Wallace: ‘If Society does not keep mentally deficient 
children busy constructive way during the whole their school 
lives, they their destructive way, will keep Society busy during 
their adult lives.’ 
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must obvious everyone that the teaching the blind 
specialized job. The ordinary teacher, set down front class 
blind children, would loss how begin. course informa- 
tion all subjects can imparted word mouth, can 
remembered and repeated. But education, know it, based 
the three R’s, and here the voice and the ear cease adequate. 
The sense touch must also brought into play. The blind must 
provided with books which they can read with their fingers. 
was not until the nineteenth century that method was discovered 
achieving this. easy enough emboss the letters the alphabet 
thick paper, but experience proved that, the letters were 
large enough recognized touch, the resulting books would 
enormously cumbrous and expensive. Further there are some pairs 
and groups letters which, being very similar, are almost impossible 
distinguish from one another touch. However, adaptation 
the Roman alphabet invented William Moon (b. 1818), and 
known the Moon Type, overcame that difficulty and provided the 
blind with what still popular form reading material. 

The weakness, however, the Moon Type that, though the blind 
can read it, they cannot write it, and effective means has yet been 
devised enabling the blind write any kind cursive uncial 
script. 

The problem was solved Louis Braille (b. 1809) who invented, 
rather perfected, the system which goes his name. means 
this system, based the permutations and combinations six dots 
upright oblong, the blind can not only read but also write. 
Writing machines various kinds, some with keys like typewriter, 
some working the principle stylus and guide-bar punched 
with holes sets six, enable blind student not only write but 
write what himself can re-read later date. true that 
his sighted friends cannot read unless they know Braille, but this 
difficulty can overcome the use for such correspondence 
ordinary typewriter, machine which blind man can easily learn 
handle. 

may added that the sphere mathematics the Taylor 
frame (designed the Rev. William Taylor, F.R.S.) supplies all the 
blind students’ needs for the most intricate and advanced mathematics. 

Hence one might conclude that, result these scientific 
inventions, the education the blind not difficult after all. But 
just here that wish emphasize, speaking the Principal 
one the largest, oldest, and most efficient Blind schools India, 
that the difficulties begin. 

Take boy the first standard village elementary school. 
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What does require begin his studies? slate, slate pencil, 
reader, few beans calculate—in town school note-book and 
some coloured crayons. Give him rupee and his outfit complete. 
Thousands village children never spend much rupee year 
their school apparatus; and the school spends little more. 
have inspected many village schools, and know how much can 
achieved with the minimum expenditure equipment. Naturally 
aim better things, but can make with remarkably little. 

Now take the blind child. needs reader for the first standard. 
The price this reader approximately and the price will 
rise sharply with every standard, until the fifth standard reader, 
which two volumes, costs over 10. Braille many times 
bulkier than type, and the method producing slow and costly. 
Furthermore there Braille press the whole India. Hence 
either the books must produced England the United States, 
each copy must made locally hand. Even the paper required 
several times more expensive, and fact very difficult 

But the student needs also Taylor frame with all-metal pegs—both 
expensive and hard get—and even these appliances are provided 
the school, they wear out, they have replaced and replacements 
cost money. 

The shortage Braille books Indian languages, is, the out- 
sider, incredible. this school every boy and girl the time 
she has passed the fifth standard has read and re-read every available 
book. 

The policy the Government India has not improved matters. 
Until two years ago used adaptation Braille the Tamil 
language known Palamcottah Braille. served our purposes very 
well, and built small library it. Then the Government 
India after years deliberation (during which hesitated spend 
much books the old code) decided make uniform Indian 
Braille, based the Sanskrit standard code for the whole 
India. were given understand that that decision was final. 
accepted it, and changed over the new code. great expense 
(only part which has been met the Government) ordered new 
readers from England. The readers for the first four standards have 
arrived, but slow the process making and proof-correcting 
Braille books, that the fifth standard readers have not yet reached us. 
Already the Ministry Education showing signs going back 
its ‘final’ decision. order satisfy the theorists the 
whole question reconsidered. Who going spend money 
library replacements when the latest code may become out-of-date 
before the books are out the press? our libraries dwindle away, 
and the confidence need induce spend money necessary 
replacements undermined. Even when further new code forth- 
coming who will venture place any faith its permanence? The 
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THE EDUCATION THE BLIND 
blind India not need codes but books, and books are just what 
the Ministry Education seems determined they shall not have. 


return the cost educating blind child. The higher the 
student rises the school the more books needs. ‘The necessary 
books for first standard student Braille would cost not less than 
100. And write examination paper which the normal 
examiner public examination can read, will need typewriters 
English, Tamil and Hindi. 

any wonder that high schools for the blind not yet exist 
they are common England and America. There every 
blind child who can profit has facilities for high school and 
college education. Why cannot this done The answer 
is—expense. Blind children the whole come from the poorest 
sections the community. conditions which are frequently 
the cause blindness—ignorance, dirt, undernourishment, neglected 
disease, lack medical care birth, and on—are more prevalent 
among the poorer classes. The children whom admit our 
Palamcottah are all poor. have never yet had wealthy student. 
Blind children wealthy families are privately educated. And that 
what the blind need, small classes and individual attention. This means 
more teachers than normal school, one teacher ten children, 
instead one forty. This together with the extra allowances which 
have paid teachers who have passed the Government Braille 
Examination makes Blind school very expensive institution. 

But unless such institutions are maintained, only the rich blind can 
have all the benefits education, the poor cannot. And the ranks 
blind beggars are daily swelled with new recruits who ought 
school. 

Should this vast difference opportunity exist between the rich 
and the poor? Surely not. But the gap bridged, grants 
Blind schools must made Government very liberal scale. 
there any evidence such policy anywhere India? certainly 
does not exist Madras. This school, for example, though 
Elementary school, classed with High schools for purposes grant, 
and hence allowed only two-thirds grant teachers’ salaries and 
half dearness allowance. The education here entirely free nor does 
get any mission grant from England America. Where this 
balance the staff salary bill come from? Again, though all our 
children are poor, many destitute, and quite number orphans, has 
taken twenty years continuous fighting persuade the Government 
raise the boarding grant from one-half two-thirds the net cost 
feeding these blind children. Where does the balance the money 
come from? comes from the voluntary contributions and donations 
generous friends India and These charitable people 
naturally expect that what they give will used feed and clothe the 
destitute blind, whereas fact much has used pay the 
balance the salaries teachers, who are neither blind nor destitute, 
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that barely enough left feed the children, and still less clothe 
them. Yet fail pay the teachers’ stipends full, the Depart- 
would immediately cut the grant. 

this good enough? not high time that the Government 
assumed full responsibility for payment staff salaries schools for 
handicapped children? Until this done, impossible run 
elementary school for the blind efficiently and decently; and the 
prospect high school college education for any but the rich 
idle dream. 

should remark passing that the Government were this, 
there would still immense field for charity and philanthropy 
providing Sunshine Homes for blind babies, homes for the mentally 
deficient blind, for the deaf blind, for the aged blind know one 
old blind woman who maintains herself somehow pension 
month), the unemployable blind (even England half the blind 
population reckoned unemployable)—for all whom provision 
exists present, except far institution like ours can make 
some the more desperate cases. 

Next finance the second greatest difficulty educating the blind 
our school, when boy girl has passed the fifth 
standard transfer them the Industrial Department, where each 
taught times past many trades were attempted. Experience 
has shown that gardening practicable and useful, while cane-work 
satisfying but not feasible for many country town where the market 
small. Hence weaving has come our main industry. proves 
satisfying occupation for blind person; goods can easily 
packed and transported and our products find ready sale. Even 
these days handloom slump have unsold stock hand, 
though naturally our profit very small. Here again expensive 
matter run industrial school for the blind, for profits cover only 
fraction staff salaries and similar overhead expenses, and the annual 
grant the Department Industries mere trifle—Rs 1,000 
net loss the management 13,000. However, though 
these days weaving does not pay, provides skilled occupation which 
blind man woman can take pride doing well; always hope 
that some day economic conditions will enable the handloom weaver 
get reasonable reward for his labour. 

far, however, India the fringe this problem only has been 
touched. There are two ways tackling it. One the workshop 
system which have this institution. Under this system the blind 
are provided with sheltered conditions under which they can work with 
suitable help and guidance. This system has its advantages, but also 
has its drawbacks. most obvious that existing workshops 
become overcrowded and saturation point reached, this 
institution, where must either build new workshops dismiss 
some the older workers make room for the younger ones. Another 
disadvantage that the blind are cut off from the outside world, and 
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live sheltered world their own. This tends destroy indivi- 
duality and the lack competition also destroys initiative. man 
woman may become content turn out the minimum quantity 
work which will keep him out trouble with the authorities. 

How can this difficulty met? There should alternative 
occupations open the blind. our modern mechanized civilization 
there are many operations which can performed blind operatives. 
The difficulty that the necessary skill can obtained only the 
factory and the factory usually loath take the risk employing 
blind workman. the West, however, blind people have made good 
innumerable crafts and professions, and India start has been 
made these lines Dunstans Dehra Dun. 

the West one the favourite occupations for blind girls 
shorthand-typing. blind typist can take down letters Braille 
shorthand and type them quickly and accurately sighted secre- 
tary. Hundreds blind girls are employed this way Europe 
and America. doubtful whether single one employed 
India. There great scope for advance here, but again there 
the question expense for the teaching and training these girls. 

Again and again come back the financial difficulty. Until 
that solved, shall still struggling along, nibbling problem, 
which needs tackled with boldness, vision, and with something 
vastly different from the indifference and niggardliness the State 
Governments. 


There are course other difficulties psychological and educational, 
but all these can overcome with patience and intelligence, they 
have been overcome not only Western countries but the few 
pioneer schools like ours India. 
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THE BACKWARD CHILD Children 
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Governments all over the country are trying their best extend 
educational facilities the common man. The poor quality the 
existing system education very important factor the colossal 
problem wastage which saps its vitality and appreciably detracts 
from the achievements the expansion schemes the States. The 
same factor accentuates the problem the backward child this 
country, which its turn contributes the widening stream 
wastage. has even worse consequences will shown below. 
What exactly the problem the backward child? Usually the 
back the room every ordinary school are number seats 
occupied generation after generation children who fail adapt 
themselves the pace which the majority their classmates are 
moving and who not seem getting much out their education. 
They are frowned upon teachers and administrators alike, 
misfits clogging the machinery public education. They are left 
behind year after year with deepening sense frustration colouring 
their entire outlook life. Some them escape before Jong, swelling 
the ranks the illiterate; others stagnate for years and lapse into 
illiteracy soon after leaving school. What worse, they are all 
convinced through repeated failures that they are little consequence. 
Some them even direct their energies into wrong channels and 
become delinquents. estimated that more than fifty per cent 
juvenile delinquents who come before the juvenile courts the United 
Kingdom are school misfits. The problem how absorb many 
backward children possible into the general stream class instruction 
enable them develop their abilities the maximum and 
lead life useful service others and happiness themselves. 
The gravity the problem can better judged from its extent. 
estimated that more than twenty per cent school-going children 
the United States are backward; and about the same percentage 
the United Kingdom. such estimates are available for our 
country; but can easily imagined that the proportion back- 
ward children must much larger here than more advanced 
countries. For some time past all advanced countries have realized 
that the recognition backward children definite group needing 
special attention and systematic organization schools and classes 
progressive lines forms one the most urgent educational needs. 
And concerted: and sustained efforts have been made solve the 
problem. But this country, must admitted, has been almost 
entirely overlooked all our educational thinking and planning. The 
Sargent Report, published six years ago, emphasized the importance 
this problem and suggested that ‘we could profitably borrow from 
the experience and achievements those countries which have been 
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active this field already’. But nothing seems have been done 
this field The wastage inherent the problem goes on. 
What becomes these backward children their future life, and the 
ideals and outlook they develop, are vital our national welfare. 

These results are all the more regrettable because they can 
avoided. Experience gained other countries has shown conclusively 
that backward children are capable being effectively educated. 
What more, they are not class apart from their fellows 
educated methods that differ radically from those use for normal 
children. The subsequent success many pupils who have not done 
well school clearly establishes this fact. The problem backward 
children essentially the problem improving the general quality 
our education. 

There is, however, one additional factor which must kept 
mind our approach backward the various 
causes backwardness. Diagnosis fundamental dealing with 
backward children. ‘There are two main causes backwardness— 
dullness and maladjusted personality. estimated that about fifty 
per cent backward children have intelligence quotient and 
above, which means that they possess normal and even superior 
intelligence. They lag behind school work not because they lack 
the required intellectual ability but because various physical, mental 
and emotional difficulties. health, weak eyes ears, lack 
vitality, undetected physical deficiency, lack proper guidance the 
initial stage education, interruption study due frequent 
migration, illness, nervous and tempermental factors, and environ- 
mental influences—one more these factors often cause backwardness 
among school children. Tension and conflict the home arising from 
many causes—poverty, ignorance, maladjusted parents, and lack 
control too much are very potent cause difficulty school. 
The remaining fifty per cent backward children have I.Q.’s below 
85, which means that their intelligence below average. Children 
having I.Q.’s between and may called dull. Those having 
1.Q.’s below are definitely mental defectives and can have place 
ordinary school. advanced countries there are special schools 
providing special facilities for the education and training such 
deficient children. The dull and backward children certainly have 
place the ordinary school. The mental processes such children 
are not fundamentally different nature from those brighter 
children. They can taught effectively mixed classes provided 
schools make necessary adjustments their capacities. The main 
difference between the two types backward children that the 
bright backward child, with appropriate remedial measures, makes 
more rapid progress higher level than the dull backward child. 
This is, however, fundamental point which indicates the importance 
diagnosis the very outset. necessary ascertain whether 
particular child backward because low intellectual capacity 
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because personality disturbances. the former necessary 
ascertain what the exact level his intelligence is; and the latter, 
what exactly are his personal difficulties. measure the backward 
child’s intelligence innate capacity learn should set the ideal 
standard attainment for that child; and measure his scholastic 
attainments should indicate where any scheme instruction child 
can begin progress. 

How can the exact nature and extent backwardness diagnosed? 
That where countries such the United Kingdom and the United 
States have made rapid strides and India lags far behind. have 


developed techniques intelligence tests and educational tests which 


can give fairly accurate measures child’s innate capacity and his 
scholastic attainment. Group intelligence tests such the Otis Group 
Intelligence Scale and Individual Intelligence Tests such the 
Terman-Merrill Burt revisions the Stanford-Binet Tests are used 
discover the intelligence quotient backward child. Scholastic 
tests liks Burt’s Reading Accuracy Test and the Southend Attainment 
Test Arithmetic are used measure his educational quotient (E.Q.). 
The ratio between child’s E.Q. and his accomplishment 
ratio—provides clue whether child doing work commensur- 
able with his natural ability. tests combined with the scholar’s 
record card and teacher’s own judgement furnish sufficiently accurate 
data for diagnosing accurately the case each backward child. But 
these techniques cannot used India, unless through elaborate 
research different parts the country they are scientifically adapted 
the requirements those areas. little work has been 
done this field far this country. 

true that the absence properly devised testing techniques, 
the problem the backward child cannot tackled scientifically. 
However, until such methods are developed, can profitably adopt 
least the principles and teaching practices generally employed the 
treatment backward children. will seen that they are mostly 
the same are generally suggested for improving the general quality 
our education. certain fundamental principles apply the 
education all children. The educational progress the child influ- 
enced all the numerous factors that together make his material and 
social environment. should therefore provide suitable 
environment for the child which may able develop whatever 
capacities given, such way become happy and useful 
citizen. From this follows that the scope the school curriculum 
should not confined the teaching the three R’s. Health, social 
adjustment, artistic skill and appreciation, and competence with one’s 
hands are just much the concern the school the three R’s. 
There are tasks more fitted for dull children than for bright children. 
The school programme should, therefore, flexible and adaptable 
wide range needs and abilities. that wide range work all 
children should given opportunities for success relation their 
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ability level. Continued competition with more competent pupils and 
repeated failures will upset any child emotionally. emotional 
factors are paramount importance; they are the driving force behind 
the child’s learning process; and they are often the root his learning 
difficulties. devising methods instruction, therefore, one must 
bear mind the vital factor interested attention pupils. Every 
effort should made give the child personal approach learning. 
this connexion stability and continuity teacher-pupil relations are 
highly important. greatest care the child should 
taken the first seven years life, because influences during 
that period are lasting effect throughout his school life. All these 
principles have even greater application the training backward 
children. 

The last principle gives the first line practical approach the 
prevention and remedial treatment backwardness. should 
tackled the earliest opportunity, and that emphasizes the importance 
the infant and elementary classes. these classes conditions 
should provided which backwardness cannot flourish—a cheerful 
atmosphere, individual attention, freedom movement and choice 
interesting activities. Every effort should made improve the 
health and health habits young children. Quite large percentage 
intelligent children also experience periods maladjustment and 
illness this stage which cause them marked backward. 
advanced countries, medical examination and treatment, and school 
feeding, are accepted normal routine functions every ordinary 
school. our country the problem poor health, because general 
poverty, far more serious and the same time the resources the 
disposal ordinary school, are equally limited. cities and towns, 
however, should not impossible adopt school medical treatment 
and feeding limited scale least the lower classes. equally 
important safeguard the mental health young children. Western 
countries wide network Child Guidance Clinics supplements the 
efforts schools this direction. Our resources this field also 
are extremely limited. But should possible for our schools 
least see that nothing done impair the self-respect and 
self-confidence their The backward child should given 
chance succeed, get feeling competence some field 
and develop emotional control. Personal approach the emotional 
difficulties each backward child and close co-operation with his parent 
should the guiding principles every teacher. 

the infant class there should systematic instruction the 
three R’s along stereotyped lines. The object should provide the 
basis for children’s development lively curiosity, physical control 
and intelligible speech. the case dull children particular, 
routine, formal training should definitely delayed. The initial steps 
systematic instruction the three R’s should taken with the 
greatest care and clarity. Sometimes simple devices are sufficient 
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remove backwardness school work—for instance, change seats 
the case the children suffering from audio-visual defects, and 
thorough revision initial steps the three R’s. There are number 
children who are backward simply because they are afraid trying. 
Such children should given sense assurance that failure does 
not matter and that success will eventually come optimal results are 
obtained. There will some who because long absence 
illness have missed important links learning and are unable 
catch up. little individual attention such children during recess 
play time after working hours will help them great deal. 
these cases necessary find their level attainment and start them 
off little below the standard. will few very intelligent 
children who not feel interested the class work because too 
easy for them. The solution not necessarily promote them 
higher class but give them more advanced work the same class. 
important preserve reasonable homogeneity age the 
pupil groups. Age seems better all-round index develop- 
ment, need, interest and readiness for group activity than any other 
fairly narrow age-range two years normally desirable. 
Within each class, based age-group, there should, however, 
wider range teaching techniques suit different levels 
intellectual ability. dull children who need special attention. 
Methods should formulated for such children the generally 
accepted lines giving them modified curriculum certain subjects 
and introducing greater proportion practical work. They need 
work which concrete because their verbal ability below the normal. 
This implies two major rules procedure: (a) Build the pupil’s 
experience around, the basis things, processes and activities 
that are real and actual his environment; (b) Make his experiences 
first-hand and rely great deal more observation, demonstration, 
journeys, excursions, films and pictures than books and class teaching. 
The old Chinese proverb, ‘One look worth thousand words’, applies 
aptly the dull child. will argued that these rules should apply 
also the education the normal child. This very true. stated 
above certain fundamental principles and practices apply the education 
all children. The difference lies the degree application: the 
case backward children activities should simpler, plans clearer 
and more specific, demonstration and drill more generous, and evaluation 
results more frequent. The main problem, however, how 
teach mixed classes bright, average and backward children effectively. 
varying abilities. The class may divided into several groups, each 
working, with the help graded self-corrective materials like the 
Courtis standard practice tests arithmetic, under the supervision 
bright boy and all under the general guidance the class teacher. 
more advanced countries lot material for individual work 
various school subjects has been produced, and regularly used 
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ordinary schools. One progressive method often used successfully 
modified form the Dalton Plan with weekly assignments for back- 
ward children. More suitable and effective ways teaching such 
mixed classes the Project Method, which purposeful activities 
touching most the school subjects are planned around subjects 
related to. daily life, and carried out far possible natural 
surroundings. Such activities provide for each child some significant 
and successful part the total enterprise. 

That brings the baffling problem finding teachers who are 
interested the development each child his own lines and skilled 
requisite teaching techniques. Until teachers general have gained 
greater knowledge the educational needs backward children each 
school may given specially trained teacher advise the subject; 
that not possible peripatetic teachers with special qualifications 
may appointed visit group schools. Ordinary teachers, 
however, can most service not being specialists but having 
some insight into few fundamental principles and applying them 
everyday school Frequent short-term courses should organized. 
All this calls for radical improvement the organization and quality 
teacher-training. also the function training institutions 
develop necessary testing and teaching techniques and materials. 
existing teacher-training resources should fully geared the solution 
the problems which impede the progress education the country. 
have tried show, certain amount qualitative control 
essential want gain and consolidate maximum returns from our 
educational efforts all over the country. 
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childhood, whether congenital acquired after birth, 
respecter persons. found among rich and poor families, 
educated and uneducated. 

The deaf child uneducated parents far more likely fit 
with his surroundings and live happy and useful life than the deaf 
child educated parents. The poor villager has very small 
vocabulary and makes great use gesture. His deaf child has 
start early life the struggle provide food and shelter for himself 
and his parents, brothers and sisters. Thus shares with the others 
all their activities; there scope for keen observation which soon 
develops, that can imitate everything sees and convey his 
family his ideas signs and gestures. His family, growing with him, 
accept his defect quite happily and has sense inferiority. 

How different the case with the town child, the child 
educated and professional man! finds himself world 
speech which does not understand. The greater part the work 
his family and neighbours seems consist talking, whether 
office, shop, school. The talkers have use for anyone who 
cannot hear them and respond. What the deaf child do? has 
never tried speak, else has tried has found futile. 
Nobody understands him, nor does understand anyone. does 
not live; merely exists. 

The deaf child educated man cut off from the interests 
all his fellows, until sent school for deaf thildren. 
must certainly educated, and also must trained speak 
with his family and friends and understand 
their speech. Yet there are educated men this country unable 
realize the plight deaf and dumb children even when one them 
may happen their own child. any wonder that little has 
been done develop this type education this country, the 
twentieth century? 

Surely more necessary for the State subsidize the work this 
type school than any other. But not matter for the State 
undertake fully. well known that work requiring gifts sympathy 
and understanding should undertaken voluntary agencies, 
for instance for the crippled, the blind, the sick, all whom call for 
specially trained helpers. Those who work purely earn living are 
seldom justice suffering humanity. 

teacher who loved his work would amply rewarded for the 
difficulties teaching deaf children the obviously worth-while results 
obtained, and the affection and trust the children. doubt there 
any other branch teaching which gives such joy the teacher. 
this country, however, the moment someone begins interested 
the deaf child starts issuing questionnaires, seeking out statistics, 
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and writing treatises. But all the time the need the child urgent. 
unconsciously crying out for education. Let the sympathizers 
start class and begin teaching, and keep teaching until their pupils 
have acquired useful vocabulary fitting them enter ordinary 
school, least make permanent contact with the hearing world, 
others well themselves. One’s training special teacher 
not enough; one must gain experience years hard work teach- 
ing and thus learn for oneself the problems the deaf child 
and his teacher. 

regrettable that some places would-be benefactors have 
combined schools for the deaf and the blind, though their needs 
were similar. Nothing could more fallacious. Both need sympathy 
and love, but different gifts are required the teachers the blind 
and the deaf respectively. the two, the deaf child requires far 
more individual help. ‘The needs the deaf and the blind child are 
worlds apart and they should never taught together. 

the Tinnevelly district, four hundred miles from Madras, the 
Florence Swainson Deaf School has been training deaf children for 
more than half century. Beginning time when conditions 
England were very different from today’s and funds were more easily 
acquired for works charity even faraway India, the school was 
built with money from kindly folk the West. The mission under 
whose auspices the school was started found itself unable provide 
any financial aid beyond the missionary salary the Principal. The 
Society still maintains that position. Voluntary contributions from 
friends the United Kingdom however have fallen very low level 
since the first world war and particularly since the second. But 
clear that Indian parents are last learning appreciate the wants 
their deaf children, and whereas formerly most the boarders were 
poor and paid boarding fees increasing number better-class 
people are sending their children and pay for boarding part wholly. 
the present price food, this something thankful for. 

The Government Madras contributes the same teaching grant 
1923, though salaries and dearness allowances have raised the ex- 
penditure beyond any comparison with those days. The school employs 
staff thirteen teachers, men and women, and also boarding house 
staff matron, house mothers, cooks and other helpers. The older 
girls take their turns helping the dining-room and kitchen. 

There are one hundred boys and girls the school classes, all 
whom except three are resident. Donations are still very poor. 
doubt the staff travelled around collecting funds, more would 
forthcoming, but the real work the school would then neglected: 
deaf boys and girls would untaught. Not single member the 
staff can spared from teaching. And the school can only kept 
going exercising the most rigid economy. The Principal the 
school and the Superintendent the Deaf Women’s Home (where 
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there are further thirty residents) have give lessons private 
pupils order help the funds. 

The Principal trains the teachers, who have all taken normal 
teacher’s training before appointment. ‘The special training course 
lasts two years. nine the teachers are Indian women follows 
that every year there are changes, mostly through marriage, that 
there are always one two new teachers undergoing training. 
present there are two junior and three senior trainees. may 
observed that the Principal and staff are busy with individual and 
class teaching that there time for answering questionnaires 
working out statistics. 

But most the children acquire useful knowledge their 
mother-tongue, and are able not only read and write but also 
converse the Tamil language, for this ‘oral’ school. 

Owing the difficulty finance, has been found necessary 
begin refusing admission village boys who cannot pay their board. 
There another reason even more important for not admitting such 
boys. have discovered that deaf sons illiterate parents are 
actually unfitted the school life here for returning their own 
homes and sharing the work the village. future the school 
must down the village; there must given the village deaf 
boy that basic education envisaged Mahatma Gandhi for the 
ordinary village child. the duty Government further this 
kind education helping make agriculture more paying 
concern. many our villages water scarce and irrigation poor. 

Eight years ago missionary wrote from town one hundred miles 
distant that wished admit poor but bright village boy whom 
had met during tour the districts. promised pay towards 
the boy’s board the sum three rupees. (One rupee paid the 
father, one the villagers and one The boy, aged seven, 
came, and proved very intelligent, though first was terribly 
homesick. Today fifteen the boy speaks clearly and fluently; 
lip-reads splendidly; reads and writes better than many normal village 
schoolboys. has spent every holiday with his own people and 
eaten food which their toil has provided. now requests full-time 
training our tailoring class, and cannot persuaded that his 
villagers not need tailor nor that his father cannot buy him 
sewing-machine. The school teaches variety handicrafts but not 
trade, and all boys and girls are taught practical and useful and 
adapt themselves any situation which they may find themselves. 
All, including this boy, learn needlework also, but now scorns all 
other work. 

How can this kind misfit prevented? scheme now 
foot. number specially trained teachers (in fact eight) formerly 
working this school are now married and living scattered village 
centres this part South India. been suggested Govern- 
ment that such teachers could start classes for deaf children and teach 
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them for one hour daily, until they can articulate some basic words, 
read, write, and sufficient arithmetic for their simple money transac- 
tions and village shopping. For the rest the day they could easily join 
the ordinary school classes (in the school which their class attached) 
such subjects drawing, drill, handwork, and rural activities. 

Already the Department Public Instruction has begun make 
inquiries through District Educational Officers, and two the teachers 
mentioned above have offered their services. has been 
requested pay them suitable remuneration. 

much for the village child. What about the town child? Parents 
can co-operate with the special teachers from the early years their 
child’s life, the following 

medical man whose small son aged two was deaf sought out the 
Principal the Deaf school inquire what could done that 
tender age. 

There was nursery class. ‘The only possible advice was given: 
day odd times about his toys, his pets, his clothes, his food; anything 
which happens interested the moment. You can thus 
train him watch your speech movements. Remember that eventually 
will himself talk; but not attempt make him talk.’ 

The result was that when this little boy came school five 
had already begun imitate speech natural voice, and could 
lip-read many words. Some friends the family could not believe 
that was deaf, naturally did respond speech and especially 
that his father. 

college professor had deaf son. From the time was 
known that the defect was the boy, his father refused 
admit the fact. resented any reference the child’s condition 
but himself made pet the boy, fondling him and yielding his 
every whim. Eventually sent his son the Deaf school the age 
five. This parent time attempted ascertain what methods 
were used how could best help the child home, nor did 
ever visit the school observe the classes work. ‘There was 
co-operation this case. 

The result was that his son could lip-read only very small vocabu- 
lary and developed almost memory for written words for 
Pampered and spoilt, was unable make any personal effort 
acquire language beyond learning write mechanically. Listless 
school, was tyrant home and unable understand his brothers 
and sisters share their interests. 

These two extreme instances are sufficient illustrate the importance 
co-operation between home and school the event child being 
severely handicapped. Nothing gained hiding the misfortune. 
must faced. wise co-operation can overcome very 
large extent, but everything depends upon the way the parents react 
the situation. 
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For the children city parents and professional people nursery 
school for young deaf children ideal way begin. There must 
many such children India. What should the language 
taught? Where should such school established? And who would 
finance the venture? These questions must first settled, and the 
meantime nursery class could started any good Deaf school 
provided there were sufficient teachers available. present not 
easy find teachers enough staff schools for children between the 
ages five and fifteen. 

would interesting know how many (if any) deaf children 
India have been allowed study High schools and pass the School 
Certificate Examination. The writer knows two lads who after 
attending ordinary school for boys for some five six years even- 
tually arrived the Deaf school the ages seventeen and fourteen 
respectively, not able read the simplest word nor articulate clearly, 
although they had only very slight deafness. This clearly shows how 
difficult for children with any type deafness receive proper 
attention even today India. 

ELIZABETH MORGAN 
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SCHOOLS FOR THE 
HANDICAPPED— Necessity for 

Constructive Programme 
NECESSITY 


THE world full people with different grades intellectual capacity 
and different levels ability initiate, work and achieve ends. 
This difference composition the units makes highly necessary 
for society mutually adjust and partake its resources with other 
members the group. does not stop with individual claims and 
insistence human rights, but demands adjustments and sacrifices 
rights for the sake the common good. The fight for the rights 
individuals demands efficiency from every individual the basis 
competition and survival the fittest, one has deserve claim 
the rights. this competition and the existence various grades 
intellectual and personality levels, causing variations the degree 
performance and output—or, short, efficiency—that raises the 
question handling the handicapped our social setting. 

Apart from differences intellectual levels and differences 
performance levels, have various stages human existence. For 
example, the younger and greater part humanity dependent for 
its existence the older group. During some stages human life 
independent existence impossible. The family conception neces- 
sary the building the younger generation. further 
augmented the parental instinct individuals. The question 
dependence and the need for support are evident from such adjustments 
society. Nobody surprised find little child cared for the 
parents and society large. Society has restrict its own 
privileges and sacrifice its own rights build the children who are 
lacking sufficient capacity fit into the adult world. Though the 
children are handicapped first, the effort the part society has 
been lend all possible help make them grow and adequate 
competitors the battle life. 

Unfortunately society seems have warm heart for those 
who are technically called the handicapped. There are four main 
groups handicapped children: The handicapped, 
The mentally handicapped, The socially handicapped, and 
Those with combination the physical, mental and social handi- 
caps. Are leave these handicapped children adults fight for 
their own existence this ever-tightening world, spite their 
inadequacy and incapacity do, are not swelling 
the numbers gangs beggars, thieves, murderers, moral degenerates 
and vagabonds? industrial centres one sees that the absence 
adequate selection competent hands for work and tolerant and 
adjustable office heads, misfits, careworn workmen, and subnormal men 
are incapable coping with the demands such institutions. Acci- 
dents, absenteeism, inefficiency and low pay are all seen amongst these 
maladapted and ill-fitted workmen. The best results are achieved 
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those workmen who have taste for the work they take up, and 
those who are intelligent and alert enough pick any training 
that given them. Therefore the rejections, dismissals, accident- 
proneness and other similar problems that arise factory office 
life are mostly based the same problems have been pictured 
before. Some original social, intellectual, physical handicap, then, 
responsible for crime, political unrest, and inequalities the social 
world. Therefore incumbent the normal adult lend 
helping hand meet all the needs the handicapped. 

The two world wars produced men with handicaps result 
having fought for their country, yet the only reward they got was 
the pity their fellow men, who forgot that not alms and pity 
that they required and deserved, but respect and their rightful comforts 
which society was bound give them. achieve this end, attempt 
was made rehabilitate the war-disabled. Similarly our duty 
make full use all the capacities available the disabled, and 
develop and readjust dormant and maladjusted faculties the 
introduction schools and grades activity life. 

The problem tackling the handicapped, first sight, appears 
limited prospect, but complicated one deserving careful 
study and elaborate preparation for its handling. The subject closely 
related problems facing industry, and crime, prostitution, depen- 
dency and vagabondage. properly handled should 
solving one the greatest needs the world, and paving the way 
for the establishment millennium. 


HANDICAPPED 

The physically handicapped people are those who have been 
deprived their limbs other parts the body due accident 
disease. This handicap produces two types disability child 
young adult. First produces physical disability variable 
degree severity which itself limits the chances scope work 
available for such people the competitive world. the 
regular fight for existence such physically handicapped people cannot 
kept par with normal men. Secondly physical disability 
always produces depression and diffidence—in short produces 
personality weighed down feeling inferiority the sufferer. 
The handicap twofold nature and the tackling such persons 
requires more elaborate preparation than usually given. 


Mentally handicapped persons can subdivided into three types: 
Persons low-grade intelligence and hence grouped mental 
defectives. developmental defect. 


Persons who have developed mental impairment result 
disease accident, 
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Persons suffering from emotional instability, psychopathic states 
and insanity resulting from disease maladjustment. 


Persons low-grade intelligence are comparable cripples—they 
are mental cripples but they are comparatively free from the emotional 
handicap which obvious case physical disability. 
there are obvious difficulties, possible muster the useful energy 
available such defectives for constructive purposes under proper gui- 
dance some colony-like settlement specially adapted for the purpose. 

Those who have developed mental impairment result disease 
very much resemble the mental defective birth, except for the fact 
that there some chance for cure the causative disease and for 
re-education the individual. 

Persons suffering from emotional instability, etc., have sub- 
divided into two groups: 

(a) Those who are mentally deranged account some physical 
cause: some disease the brain other influence which inhibits the 
proper development the social instinct and produces psychopathic 

(5) Those whose emotional instabilities, such anxieties 
obsessions, are very great extent dependent the faulty integration 
the conative, cognitive and affective factors the human mind 
resulting from unwholesome environmental influence. fact that 
environmental influences, during the early years life, long 
way construct the personality the future man becomes evident 
when psychological analysis made most the young men 
appearing normal and accepted society such. The emotional 
make-up children very largely conditioned the home, the school 
and the immediate surroundings which they are placed. Hence the 
problem tackling handicaps resulting from such conditions implies 
the need for improving and equipping the homes and schools that 
correction possible one level another for the emotional 
maladjustment children. 

Living society requires the proper integration personality. 
The constitutional make-up may after all the result persistent 
endocrine non-functioning created faulty but steady emotional 
state, beginning the early period life and acting over fairly long 
number years. such case impossible decide whether 
the constitutional factor was existent first whether the emotional 
predilection cast was responsible for the physical constitution. 
properly tackled however from both sides, that is, from the constitu- 
tional angle and from the personality angle, often possible 
arrive cure comparatively short period. 


III. HANDICAPPED 


Some authorities include amongst the socially handicapped those 
who have behaviour maladjustments only, such delinquency, 
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destitution, dependency crime. Crime and vagabondage may due 
also mental deficiency psychopathic tendencies. Socially handi- 
capped persons are those who are born homes where adequate 
parental care not possible, where poverty common, where the 
result some other adverse social cause. When child that nature 
goes school where the better favoured children also study, 
instead reacting normally begins pick undesirable methods 
existence. may sink into despondency crime. 
condition, the crime has evolved from purely social factors created 
the setting and not due any arrest development the social 
instinct. study delinquents and juvenile offenders would make 
this matter clear. Proper schooling, better environmental conditions, 
better opportunities and the creation urge for something new 
and good would serve correct the defect. 

Further, children company with higher age-group result 
the inordinate ambition ignorant parents are overloaded too much 
mental and physical strain, and hence they develop feeling 
inferiority which serves emotional load and handicap the years 
come. Confidence grows performance and accomplishment and 
every effort should made bring child with adequate 
self-confidence. 

those individuals who have developed feeling inferiority 
there always obvious over-compensated reaction towards some 
other function. Such over-compensation should avoided and the 
energy should directed channels where utility 
assessment are possible. 

clear that various grades and types handicaps require various 
methods approach and adjustment. For special defects such 
blindness and deafness special institutions are necessary. 

Physical cripples require different schools, but they can put under 
normal conditions for their general personality development. Further 
has been increasingly found that the love and affection parents 
essential for the healthy growth and development the personality 
children. Substitutes for parental care and family conditions are not 
quite good one would wish. Therefore the conditions have 
brought near real home conditions possible. foster 
parents cannot suitable substitutes. the case homeless 
children, the lack parental care and parental affection has very 
often been found destructive their personality develop- 
ment. Children who spend their first months years so-called 
disrupted homes, homes which human relationships are badly 
distorted, themselves come out with crippled personalities. Children 
who have had proper mothering the early years not 
accept later date but continue untrained, impulsive, retarded 
and unpatterned their behaviour, and hence are likely become 
progressively personality never develops beyond the 
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infantile stage, though their mind matures along with the body. 
Therefore there can substitute for family life. 

Before any group life started, family life the pattern 
adopted children. arises the great need for training parents 
and the need for creating training centres for parents. Neglectful 
parents have made more responsible and disrupted homes have 
built up, for the concept family life should well established. 

Next importance the development personality the school. 
Therefore special schools designed cater for the needs developing 
children the face handicaps have established. Since the 
problem teaching the parents vast, part the function 
personality development and correction has shouldered the 
teaching population. Therefore, present, the responsibility the 
school teacher shaping the future citizen India far greater 
than generally accepted. course the teachers should kept 
above want, should made realize their high mission and should 
made use all possible methods approach which would appeal 
the pupils. child taught inspired teacher, who has got 
mission perform, very often full the urge for service and 
devotion duty. Hence the great importance the teacher has 
felt and experienced the profession, that the future citizens 
India may properly shaped. 
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Dray and Jorpan. Cr. 8vo. 

Pp. Methuen Co. Ltd. 1950. 

7s. 6d. 

*The purpose Social Studies’, write 
the authors this book, ‘is provide 
the child with the opportunity, incentive 
and equipment ask questions about 
life and find many and varied answers 
possible. Studies should 
social education direct terms. should 
mean something happening pupils and 
teachers and not merely something studied 
them. Education derived quite 
much from the process discovery 
from the information found.’ 
Opening chapters the authors set forth 
attractively the motives that lie behind 
the introduction social studies into the 
curriculum. Society changing rapidly 
and old subjects study are longer 
suitable for equipping the child face lite 
the franchise, the challenge democracy 
inherent the rise totalitarianism have 
made necessary increased social and 
political awareness. often children 
through their education are better ac- 
quainted with life the Middle Ages 
than they are with the complex life the 
twentieth century. those who would 
argue that necessary lay good 
foundations the authors would reply that 
the only psychologically sound foundation 
life the child experiences it, and that 
life his own country the twentieth 
century, and that education should 
directed towards helping him under- 
stand that. The emphasis education 
has shifted from the study the indivi- 
dual separate entity study his 
relationships his social group. Only 
understanding this can the individual 
regain sense social purpose. 

The authors, who are writing for the 
teacher England, suggest that society 
may studied ever-widening circles 
starting from the individual and reaching 
out the home and the school, the neigh- 
bourhood, nation, the commonwealth and 
the world. (The teacher India would 
probably want modify this little.) 
Four basic statements may made about 
human experience; manexploreshis world, 
man uses natural resources, man 


survive, man shapes his destiny. When 
each circle society studied under these 
four headings very interesting scheme 
for social studies can evolved. This 
scheme given outline the last 
chapter, while earlier chapter there 
fascinating discussion the way 
study food can developed. 

chapter the role the teacher 
number problems both content 
and method are given, many which will 
find echo the minds teachers 
Social Studies this country: ‘How 
secure supply suitable books 
reference and variety media and 
materials’; ‘How arrange the pattern 
work provide immediate objectives 
together with sense continuity and 
long-term purpose’; adapt 
unfamiliar material the interest and 
experience children’. readers 
will regret that not these problems are 
discussed, is, however, clearly brought 
Out that social studies call new 
concept the role the teacher. The 
teacher must become learner with his 
pupils, fellow research worker. 
sat outside the learning 
situation, director and inspector; now 
becomes part it, unpretentiously 
working the same and testing 
out the proposed solutions.’ This, they 
suggest, great stimulus and source 
refreshment the ‘Some 
teachers went exporting year after year 
without importing any fresh material 
ideas, and found their personal quality 
results the methods advocate that 
the teacher himself continually present- 
with growing pains the course 
his work.’ 

not only the role the teacher 
which must changed. There 
interesting chapter the organization 
the classroom which, among other 
things, radical change the way 
arrange desks suggested. Following 
this there very useful chapter the 
making and use diagrammatic material. 
Many children, are told, find easier 
record their findings diagrammatic 
form than notes. 

This most stimulating book, freshly 
and vigorously written. the Indian 
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teacher cannot find the answers 

all his doubts and the solution all his 

problems teaching social studies will 
read the experience teachers who 
like him are pioneers the subject. 

The Mature Mind. OVERSTREET. 
Cr. 8vo. Pp. 296. Victor Gollancz Ltd. 
1950. 6s. 

world flooded with printed matter 
one has cautious recommending 
book fellow-teachers one those 
that ‘must read’. For part, during 
the past year two, have been trying 
the experiment reading less and spend- 
ing more time 
interesting experience for hitherto 
insatiable reader. One result that 
when one does get hold first-rate 
book, one enjoys and gets more out it. 
The Mature Mind such book. really 
book which teacher should miss. 

Overstreet psychologist who has 
turned the searchlight his researches 
onto the problems everyday modern 
life, the political and ideological struggle, 
nationalism, racialism, religion, the home, 
and education. His thesis that all our 
problems arise because our mental im- 
maturity. bygone eras, owing man’s 
lack understanding the processes 
his own mind, human misbehaviour was 
attributed either inherent badness 
(‘original sin’) lack knowledge. 
Naturally, the first case, the remedy 
advocated obedience the commands 
higher authority (God, the Church, 
divinely inspired book, perfect Master); 
the second case, the remedy more 
and more knowledge. The reader who 
believes either those remedies should 
read what Overstreet has say about 
them Chapter attempts show 
that ‘human misbehaviours are immature 
ways solving problems that should 
solved ways that are 
then proceeds illustrate this analys- 
ing number our modern problems 
and the immature ways which have 
tried are trying solve them. 

Part Two deals with Forces that 
shape us’, and shows how the disease 
our age due the ‘heritage contra- 
dictions’ which our minds have been 
conditioned. lack ‘wholeness’; our 
selves are not 


the following very accurate diagnosis 
the disease that pains you and me? ‘The 
domestic self, the business self, the 
religious self, the political self, the con- 
vention-attending self, and all the others, 
are housed one body but remain 
much strangers one another the 
residents urban apartment house. 
Every psychiatrist can testify that the 
modern individual makes tragic and futile 
efforts achieve peace within himself 
becoming veritable crowd different 
compartmentalized selves.’ surpris- 
ing that, being utterly conflict 
our innermost lives, cannot find way 
avoid war even for half generation? 

world problem the individual 
problem,’ says that profound thinker, 
Krishnamurti. ‘Obviously,’ says Over- 
street, ‘the whole issue our human 
destiny comes back the end our 
individual selves.’ ‘The sum our mature 
acts, each and all us, may 
make the difference between world head- 
for destruction and world headed for 
creative fulfilment.’ 

Education ought help mankind to- 
wards the latter, and away from the 
former. But does it? Overstreet has 
some cogent criticisms make about 
schools. ‘Schools are anomaly,’ 
says. are designed two 
things: pass the culture, and 
help the young grow into their adult role. 
Without changing word that second 
sentence, can apply our worst and 
our best schools. school can pass the 
culture and help the student find his 
adult role—and can end making him 
acomplete reactionary and routineer. 
can pass the culture and help the 
student find his adult role sucha 
way that becomes 
co-creator man’s future, and person 
unique powers.” How school 
(which means you and me, the teachers) 
get out the rut which leads the 
former, and take the path 
Read, mark, and digest Overstreet’s 
book, you want know how. 


The Teacher Planned Society, 
Cr. 8vo. Pp.120. Univer- 
sity London 1950. 

This book one series, the authors 
which are convinced that education 
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far more complex and deep-reaching 
affair than instruction; that what taught 
and how teach necessarily reflect the 
beliefs hold, and our assumptions 
about life and what for; that the 
direction which civilization develops 
the century goes must great measure 
depend the integrity, quality and 
creativeness with which the individual 
enabled live increasingly planned 
society; that Christianity has insights 
offer for which there substitute. 

The volume under review deals with 
the problems which face the teacher 
individual who also agent society 
sense unknown previous periods 
history. For better for worse, society, 
society. problem know how far 
freedom education can maintained 
such society, and supposing can 
maintained, whether should be. 
There therefore need for much 
greater awareness the part the 
and the nature and claims the society 
which his pupils will live their lives’. 

The author traces the history the 
educational revolution England from 
1800 1949, describes the part 
played the teacher agent the 
community (his relation basic political 
and social ideologies underlying the struc- 
ture the state), the work the teacher 
administrator, and the educational 
society. 

With reference this last problem the 
author concludes that ‘the basis work 
should co-operative rather than com- 
petitive dictatorial. with the teacher 
leader, guide and adviser rather than 
mentor. educational system which 
essentially individualistic conception 
out gear with society whose basic 

principle the organization resources 
and ability the interests the com- 
munity whole rather than privileged 
individuals groups. This principle 
co-operation and discussion will find ex- 
pression the relations pupil with 
pupil, pupil with teacher, assistant staff 
with Head, teacher with administrator, and 
will prove one the surest safeguards for 
preventing the dégeneration planning 
into mere authoritarian control.’ 


BOOK REVIEWS 


This book which deals with basic 
problem modern education and brings 
out the importance the sociological 
approach education. written 
primarily for England, but has great 
deal say which value Indian 
teachers and administrators. book for 
the times, sets out concisely the nature 
the problem the teacher planned 
society and shows what ought done. 
rather fails give much guidance how 


Our Plundered Planet. 
Faber Ltd. 1948. 10s. 6d. 

The facts concisely set forth this 
book are terrific importance the 
rising generation. use the adjective 
its literal meaning. the 
facts stated Osborn are correct— 
and there every reason for thinking 
that they are so—the human race will face 
starvation during our children’s lifetime, 
not before, unless and the rising 
generation something drastic pre- 
vent it. Most now mature age 
have been educated miseducated 
believe that science and the passage 
time will bring the solution most 
our problems, and certainly the problem 
the world’s food-supply among them. 
that belief based unsound evi- 
dence, Osborn shows is, then 
the first duty adults, and 
particularly teachers, disillusion 
the rising generation along with ourselves, 
The matter the more urgent for our 
pupils, because, while there may 
chance that escape starvation 
during our lifetime, there such 


chance for them, unless they get ready 


take action immediately. Our business 
see that they know the urgency 
action, and educate them take it. 

Osborn re-states his main theme 
thus his closing chapter: ‘The tide 
the earth’s population rising, the 
reservoir the earth’s living resources 
falling. Technologists may outdo them- 
selves the creation artificial substi- 
tutes for natural subsistence, and new 
areas may adapted human use: but 
even such recourses developments 
cannot expected offset the present 
terrific attack upon the natural life-giving 
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elements the earth. There only one 
solution: Man must recognize the neces- 
sity co-operating with nature. must 
temper his demands, and use and conserve 
the natural living resources this earth 
manner that alone can provide for 
the continuation his civilization.’ 

The author’s detailed con- 
which Man has destroyed and even 
now destroying, through foolish action 
ignorant inaction, the very basis his 
physical existence, the life-giving top-soil 
the earth, far more impressive than 
the above general statement his conclu- 
brings forward evidence that 
the collapse earlier civilizations, 
Greece, North Africa, Persia, Syria, and 
Mexico, which historians generally attri- 
bute other causes, have been large 
measure due man’s wrong use the 
land. Far from having learned from 
such previous disasters, man even now 
destroying his own life-sources much 
more rapid rate than ever before. Any- 
one who keeps his eyes open India 
knows how the land being eroded, 
desiccated and turned into semi-desert, 
bad cultivation, over-grazing, and 
neglect. Osborn shows that the 
countries which rely upon feed the 
world’s ever-increasing millions—especial- 
his own country the 
doing the same thing even more rashly, 
urged profit-motives wrest every 
possible immediate gain, regardless 
what happens the food-supplies the 
coming generations. pricks the 
optimism the pseudo-scientists who 
claim that man will easily able make 
up, means synthetic processes and 
scientific miracles, the wastage the 
earth’s natural wealth. Among other 
figures that gives the staggering fact 
that the earth’s population, which 
estimated have been little over 400 
millions 1630, has now increased five 
times that total, and the present rate 
increase likely about 4,000 millions 
before the end this century. has 
been estimated that terms cultivated 
land not less than acres per person 
required for proper physical maintenance. 
Recent estimates have placed the world’s 
total available cultivable area about 
4,000 million acres. Obviously, have 


already reached point well above satura- 
tion level. What likely happen every 
year the population increases does not 
need very fertile imagination foretell. 

Osborn says nothing his book 
about the necessity birth-control 
check population increase, since his 
concern mainly with the reasons making 
impossible feed even the present 
population adequately. But, obviously, 
the teacher who looks this question 
from all angles cannot fail see that, 
the world’s food-supplies cannot 
increased, the world’s population must 
least not increase, Man’s destruction 
famine avoided. The moral 
clear, but how far will acted upon, 
India, another matter. The res- 
ponsibility those who know the 
facts and are capable understanding 
their terrible significance, clear and 
definite. Whatever methods adopt, 
according our views, religious and 
otherwise, must not help precipitate 
ourselves and others into the yawning 
maw ceath starvation. must 
restrict our own families and advise others 
likewise. 

Educationally, one the most valuable 
chapters this book the one entitled 
Begets Life’, which Osborn 
shows that ‘all the component parts the 
machinery nature are dependent one 
upon the other. Remove any essential 
part and the machine breaks down’. The 
four essential components sustaining 
life the earth are: water, soil, 
plant life (from bacteria forests) and 
animal life (from protozoa 
When water lacking, all the remaining 
components are destroyed (as can see 
from the moon’s But often 
fail recognize the importance keeping 
the balance the other components too. 
Man’s interference with natural plant 
growth (grass and forests) has reduced 
rainfall: his indiscriminate destruction 
insect-life has led 
Many other interesting examples are given 
this chapter. Young students science 
should acquainted with these facts; 
many them, when they come occupy 
positions responsibility, can help 
make mar man’s future the earth, 
through their knowledge their 
They should also understand that science 
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has its limitations, and man’s know- 
ledge does not justify his rushing 
angels fear tread’, interfere with 
nature’s balance achieved result 
countless millenia evolution. Chapter 
entitled Flattery Science’, deals 
with this, and pricks the bubble that 
can ever substitute artificial for natural 
food. the most lavishly fed country 
the world, the U.S.A., out 14,000,000 
men examined for military service, only 
2,000,000 were found have the required 
standard sound health. Prevention 
starvation not the only food-problem; 
the nutritional value what eat has 
critical importance the future Man, 
How and what kind soil our food 
produced makes all the difference our 
growth. 


Printed Brown, the Wesley Press and Publishing House, Mysore City and 
published Geoffrey Cumberlege the Oxford University Press, Rombay 


This not book read only 
The facts states are essential 
knowledge which intelligent person 
exaggeration say that unless suffici- 
ently influential number the rising 
generation becomes aware these facts 
sufficiently vividly compel widespread 
action governments and individuals, 
degeneration and starvation and chaos 
will the doom the human race 
this planet, within the next fifty years. 
That fate rather too uncomfortably 
near for ignore its possibility, and 
its possible prevention. 
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This complete new scheme for the teaching reading Infant 
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